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Context  
Royal School for the Deaf Derby is a non-maintained special school for deaf children and young 
people aged 3–19. Places are funded by local authorities and pupils attend from across the 
Midlands as well as further afield. Children in the Nursery class attend part-time until they start 
full time in their Reception Year. 
 Approximately three quarters of pupils are of White British heritage. 
 Approximately two thirds of pupils are boys. 
 Nearly half of pupils are known to be eligible for free school meals. This is a much greater 

proportion than seen nationally. Four children are looked after. The school receives additional 
funding, known as the pupil premium, to support the education of these groups of pupils. The 
school receives physical education and sports funding for primary pupils. 

 A high proportion of pupils arrive part way through their education. 
 All pupils have or are awaiting statements of special educational needs or education, health 

and care plans. Many pupils also have complex learning difficulties. 
 The school provides pupils with access to learning through British Sign Language (BSL) and 

English. 
 Although some pupils use British Sign Language as their first language on entry, many have 

no language of communication on arrival. 
 All sixth formers and some pupils in Key Stage 4 study offsite at alternative provision for some 

part of their week, supported by staff from the school. Alternative providers include Derby 
College, Access Training and Woodlands School. 

 The school has residential boarding provision, managed by the governing body.  

 

Vision & Values  

Our vision for children and young people at Royal School for the Deaf Derby: 

 To have confidence in developing their own deaf identity and their sense of belonging.  

 To feel safe, happy and cared for in an environment where all children are listened to, can 
express their views and are understood whatever their preferred communication. 

 To be challenged to achieve their best through excellent teaching, a comprehensive 
curriculum and a wide variety of experiences from Early Years to 16 Plus. 

 To work in an environment that encourages lifelong learning, and equips our children and 
young people with the tools and skills to achieve. 

 To be tolerant and inclusive, so all children and young people are able to build effective 
relationships based on empathy, friendship and respect. 

 To have excellent access to communication support. 

  
We promote the following values for children and young people at Royal School for the 
Deaf Derby: 

 To have a ‘can do’ attitude to achieve to their potential with positive deaf and hearing role 
models 

 To understand, respect and promote British Values and culture within the school and wider 
community. 

 To feel comfortable, safe and happy within both school and residence.  

 To enjoy and thrive in a school rich in cultures, languages and experiences.   

 To make sure all children and young people have the opportunity to become responsible 
adults and leave ready to enjoy the challenges of life beyond school. 
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1. The School’s Public Sector Equality Duty1 

 
The School recognises it’s duty to have to pay due regard to the need to: 
1.1 Eliminate discrimination, harassment, victimisation and other conduct that is prohibited 

by the Equality Act 2010. 
An important aim of this Plan is to fulfil the School’s duty to publish information to demonstrate 
compliance with the general equality duty together with one or more specific and measurable 
equality objectives.  This section has a focus upon people who use or may wish to use the 
School, more detailed actions and evidence relating to children and young people at the 
School is found in sections 2 & 3 below. 

1.1 Eliminate discrimination, harassment, victimisation and other conduct that is 
prohibited by the Act. 

1.11 The Equality and Human Rights Commission provides information about the measures 
the School can take to sensibly prevent discrimination in the workplace and how 
discrimination can be prevented.  Some examples of how the School meets these 
criteria are given below. 

  

1.12 Case Study - Examining the duties allocated to a disabled member of staff to 
see where additional support may be required/ additional training. 

As part of the induction process a disabled member of staff was made aware of the 
Access to Work Scheme and requested support to undertake a Football Coaching 
Certificate accredited by the Football Association.  Both were applied and granted by 
the Disability Employment Adviser, the School paid the tuition fees linked to the 
development.  

1.13 Case Study - Allowing for paid absence for rehabilitation, assessment or 
treatment during working hours. 

Through custom and practice the School has allowed paid time off during normal 
working hours for medical appointments.  This also includes resources for the School 
Nurse to offer services to staff which are confidential and conducive to disclosures.  
The School has also actively sought specialist counselling from the British Deaf 
Association for the provision of counselling for Deaf Staff through the Sign Health 
initiative. 

 
1.14 

 
The School actively monitors: 

 How many people with a particular protected characteristic apply for each job, are 
shortlisted and are recruited or promoted; 

 How many people in the workforce have a particular protected characteristic and 
the levels within the organisation that they are employed at; 

 Whether disciplinary action is disproportionately taken against workers with a 
particular protected characteristic; 

 Levels of internal complaints including the nature of these complaints raised on an 
informal and formal means such as through grievance procedures. 

  

                                                 
1 Equality Act 2010. Part 11, Ch. 1 

http://www.legislation.gov.uk/ukpga/2010/15/contents
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1.2 Advancing equality of opportunity between people who share a protected 
characteristic and people who do not share it including removing or minimising 
disadvantages, taking steps to meet different needs, encouraging participation 
when it is disproportionately low. 

1.21 Making good use of positive action in recruitment selection and 
assessment. 32.00% 

Total number of staff (deaf and hearing) with other disabilities 42.00% 

How many staff has the School recruited in the last two years 9 

How many of the staff recruited have a protected characteristic other 
than sex/gender? 4 

How many staff with a protected characteristic have left?  0 
 

  

1.22 The School actively uses Access to Work, a scheme designed to help employers and 
disabled people, current or potential employees, make sure disabled people have the 
same opportunities in the workplace as their non-disabled peers.  Awareness of the 
Access to work scheme is part of the induction process for all newcomers to the 
School, disabled or non-disabled.  The results of an initial impact assessments are 
detailed below. 

1.23 

 
  

1.24 Involving people with a protected characteristic at a strategic decision-making level for 
example, the School’s Governing Board is made up of different genders and includes 
a male and female Deaf Governor 

1.25 The School uses a wide range of forums for advertising.  In line with the School’s 
recruitment policy all permanent posts are advertised in the Derby Evening Telegraph 
and posted onto a web site specifically used by populations of Deaf people called 
Deaf-Uk-Jobs.  In addition, the School enjoys strong links with the Department of Work 
and Pensions specifically aimed at finding employment for disabled people.  

1.26 The School explicitly states on all advertisements that applications from disabled 
people and people from other minority groups are especially welcome. 

1.27 The School’s selection and assessment process includes a range of assessment tools 
which are not biased towards specific language use or non-disabled models for 
example, all applicants are invited to work sample.  Work sampling defined as an 
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assessment tool in which ‘‘the tasks are representative of important tasks or problems 
actually encountered on the job’ (Bobko, Roth and Buster, 2005, p. 2).  The School 
includes work sampling in the recruitment process for example, to prepare and deliver 
a lesson, to spend time in the role applied for to enable an assessment based on what 
potential newcomers can do, their abilities rather than their disabilities 

  

1.3 Foster good relations across all characteristics – between people who share a 
protected characteristic and people who do not share it. 

1.31 The School adopts a positive social model of disability and takes action to promote it.  
A social model of disability recognises that disability is not caused by individuals but 
by the physical, environmental and attitudinal barriers which exist in the education 
system and society as a whole. A stakeholder analysis of outreach and partnership 
reveals a range of stakeholders are involved in British Sign Language tuition and deaf 
awareness sessions which challenge the environmental and attitudinal barriers that 
young deaf learners may experience in life beyond School. 

1.32 
BSL Stakeholder Analysis

25%

14%

6%
8%

11%

17%

19%

Parent and Carers

Extended Family

Deaf Children at

Mainstream Schools

Siblings and Peers of

Young Deaf Learners

Tutors in After Hours

Activities at RSD

Staff

Outside Professionals  

 

Outside professionals include policemen and women, a bus driver on a local route 
used by learners, nurses and medical practitioners, sports instructors, professional 
carers, staff working in local retail outlets.   

 

 
1.35 The School as a provider of services to parents and carers and the wider 

community 

The School shares expertise and skills including staffing in partnership with Social 
Services Unit for Deaf People, Altogether Project facilitating communication between 
deaf and hearing children and adults, and works in partnership to provide a Family 
Support Worker for hearing parents with Deaf Children in the city of Derby and 
surrounding area.   

1.36 The School continues to deliver a summer play scheme for all deaf children and their 
siblings to promote family inclusion and communication.  An extract from the report is 
below. 
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1.38 Comenius 

Following a successful twinning and exchange with a School for Deaf children in 
Norway the school decided to offer children in different year groups the chance to 
travel to Poland, Rome, Vienna and other countries.  The aim of participation is to: 

 to develop knowledge and understanding among young people and education staff 
of the diversity of European cultures and languages, and the value of this diversity 

 to help young people to acquire basic life skills and competences for their personal 
development, for future employment and for active European citizenship 

 
2. The School’s Duty Under S.88 (Schedule 10) of the Equality Act 
Under Section 88 (as detailed in Schedule 10) of the Equality Act 2010 the School is 
committed to: 
2.1 increasing the extent to which disabled pupils can participate in the school’s curricula; 
2.2 improving the physical environment of the school for the purpose of increasing the 

extent to which disabled pupils are able to take advantage of education and benefits, 
facilities or services provided or offered by the school; 

2.3 improving the delivery to disabled pupils of information which is readily accessible to 
pupils who are not disabled. 

In ways which are determined after taking account of the pupils' disabilities and any 
preferences expressed by them or their parents 

 
2.1 The School’s Duty Under S.88 (Schedule 10) of the Equality Act 

  Identification of children and young people, parents, carers, staff and other users 
of the School representing the different protected characteristic if possible and 
appropriate.  This helps us to monitor and develop our scheme.  Comprehensive 
and sensitive efforts are made to collect accurate information and meet data 
protection obligations, in addition to our duty to secure accurate information 
relating to ethnicity and first language 

 Comprehensive, detailed, co-ordinated efforts to identify the characteristics of the 
population of children and young people at the School and interventions to ensure 
they progress and attain their potential  

 The attainment and progress of children and young people is comprehensively 
tracked and analysed for different groups socio-economic backgrounds for 
example, the progress and attainment of children and young people entitled to free 
school meals 

 The views of children and young people are actively sought through a range of 
formal and informal forums for example, school assemblies, circle time, school 
councils in each department, pupil complaint and request procedures, sanctions 
records  

 Exclusions data analysed by group 
 Records of bullying and harassment on the grounds of any equality issue 
 Information about how different groups access the whole curriculum and how they 

make choice between subject options 
 Participation in lunchtime clubs and enrichment activities for each group 

 Outcomes of actions taken to secure the involvement of children and young 
people, parents and others who have been identified as difficult to engage 

 All children have a comprehensive assessment upon point of entry to the School.  
This is usually three days.  The assessment is undertaken by a highly specialist 
interdisciplinary team of in-house staff to assess the needs of the child or young 
people.  This team includes: 
- Specialist Speech and Language Therapists 
- Educational Audiologist 
- British Sign Language Assessors 
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- Subject Specialist Teachers of the Deaf 
- Paediatric Specialist Nurse who meets with parents and prospective 

children 
- The School Secretary specifically asks if there are any additional issues the 

School should be aware of.   
- Residential staff, if appropriate, who assess prospective pupil needs 

including any problems encountered in carrying out normal day to day 
activities 

- Information gathered from Social Services, Local Authorities, Special 
Educational Needs Tribunals, Physiotherapists, Psychologists and 
Psychiatrists, parents and carers 

 Pupil and parent questionnaires that specifically ask is there anything the School 
could do better and ask for suggestions on how to improve the built environment 
and access to learning for example, Commission for Social Care Inspectorate 
which are anonymous and conducive to disclosures.  This compliments annual 
reviews which include a range of stakeholders including, of course, children and 
young people and their parents and carers. 

Increasing the extent to which disabled pupils can participate in the school’s' curricula 
 Due to the changing population of children and young people at the School a 

comprehensive audit of need has taken place and forms the basis of actions and 
interventions to increase the participation of children and young people in teaching 
and learning.  An anonymised extract from the audit is on the next page.  The audit 
revealed groups of children with additional needs above those of deafness.  Children 
and young people were considered to have complex special needs in addition to 
deafness if: 

 They have a greater difficulty learning than others of the same age, or require 
additional resources or adaptations to be made to the physical environment to 
facilitate inclusive learning. 

 

Special Educational Needs Audit (Sept 2015) – Number of Pupils 

Total number of pupils in each department 

Areas of Identified Need:  

Communication & Interaction Primary (total 48) Secondary (total 51) Post 16 (total 27) 

Hearing Aid Users 29 32 12 

CI Users 13 25 6 

Hearing Aid & CI Users 1 7 1 

Non Users 4 1 9 

FM Users 1 6 2 

Department Total Number of Pupils 

Total Number of Pupils 
Identified with 
Complex Special 
Needs 

% of Pupils with 
Complex Special 
Needs 

Primary 48 21 44% 

Secondary 51 23 45% 

Post 16 27 13 48% 

Total 126 57 45% 
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Sensory and/or Physical Primary Secondary Post 16 

Auditory Neuropathy (ANSD) 2 3 0 

Visual Impairment 5 3 4 

Syndromes/Medical Conditions 11 15 8 

Cerebral Palsy 4 4 1 

Swallowing/Eating disorders/special 
diets 

2 8 2 

Epilepsy 1 2 2 

Asthma/Eczema 5 6 2 

Allergies e.g. nut allergy 2 8 1 

 

Cognition & Learning Primary Secondary Post 16 

Dyslexia 1 0 0 

Dyspraxia 0 2 0 

Dyscalculia 1 1 0 

SLI/APD 0 4 0 

Learning Difficulties 9 7 4 

Complex Special Needs 21 23 13 

 

 

 

 

Social, Emotional & Mental 
Health 

Primary Secondary Post 16 

Autistic/Aspergers 5 8 3 

Behaviour issues including ADHD 11 11 5 

Presents inappropriate sexual 
behaviour 

1 1 3 

Intervention Primary Secondary Post 16 

IBP School(S)/IBP Residence(R) 8(S) 9(S) 4(S) 

Risk Assessment 48 51 27 

Working with CAMHS/ Receiving 
Counselling 

2 9 6 

Proact SCIP - Person Specific 1 4 1 

Input from outside agencies e.g. 
OT 

5 8  

Hand Olympics  7  

Social Worker    
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Key Stage 3 Audit of Need 2015/2016 
              

  

Communication 
& Interaction 

Sensory and/or Physical Needs Cognition & Learning 

Social, 
Emotional & 

Mental 
Health 

Intervention 

S
tu

d
e

n
t 

N
a

m
e
 

G
e
n
d
e
r 

H
e
a
ri

n
g
 I

m
p
a

ir
m

e
n
t 

H
e
a
ri

n
g
 a

id
 u

s
e
r/

N
o

n
 U

s
e
r 

(N
U

) 

C
o
c
h
le

a
r 

Im
p
la

n
t 
u
s
e
r 

F
M

/R
a
d

io
 A

id
 U

s
e
r 

A
u
d

it
o
ry

 N
e

u
ro

p
a
th

y
(A

N
S

D
) 

V
is

u
a

l 
Im

p
a

ir
m

e
n
t 

S
y
n
d
ro

m
e
s
/M

e
d
ic

a
l 

C
o
n
d

it
io

n
s
 

C
e
re

b
ra

l 
P

a
ls

y
 

S
w

a
llo

w
in

g
/E

a
ti
n
g

 

d
is

o
rd

e
rs

/s
p
e
c
ia

l 
d
ie

ts
 

E
p
ile

p
ti
c
 

A
s
th

m
a
ti
c
/E

c
z
e
m

a
 

A
lle

rg
ie

s
 e

.g
. 
n

u
t 
a

lle
rg

y
 

D
y
s
le

x
ia

 

D
y
s
p
ra

x
ia

 

D
y
s
c
a
lc

u
lia

 

S
L
I/

A
P

D
 

L
e
a
rn

in
g

 D
if
fi
c
u

lt
ie

s
 

C
o
m

p
le

x
 S

p
e
c
ia

l 

N
e
e
d
s
/G

lo
b
a

l 
D

e
la

y
 

A
u
ti
s
ti
c
/A

s
p

e
rg

e
rs

 

B
e
h

a
v
io

u
r 

is
s
u
e
s
 i
n
c
lu

d
in

g
 

A
D

H
D

 

P
re

s
e
n
ts

 i
n
a

p
p
ro

p
ri

a
te

 

s
e
x
u
a
l 
b

e
h
a
v
io

u
r 

IB
P

 S
c
h
o

o
l(

S
)/

IB
P

 

R
e
s
id

e
n
c
e
(R

) 

R
is

k
 A

s
s
e
s
s
m

e
n
t 

W
o
rk

in
g
 w

it
h
 C

A
M

H
S

/ 

R
e
c
e
iv

in
g
 C

o
u
n
s
e

lli
n

g
 

P
ro

a
c
t 

S
C

IP
 -

 P
e
rs

o
n
 

S
p
e
c
if
ic

 

In
p
u
t 

fr
o
m

 o
u
ts

id
e
 a

g
e

n
c
ie

s
 

e
.g

. 
O

T
 

H
a
n
d
 O

ly
m

p
ic

s
 

S
o
c
ia

l 
W

o
rk

e
r 

Year 7 

 
M MP L/R                                                     

 F P   R                                     

 M P   L                                     

 M SP R L                                    

 M P L/R                                    

 M P   L/R                                  

 M P L/R                                    

 F P L R                                    



 

Diversity, Equality & Accessibility Plan September 2015 – July 2018 

2.13 The School has devised a number of interventions based on this audit: 

 The School works in close partnership with CAMHS specialists to support children and young 
people with mental health issues.  The CAMHS team provide continuing professional development 
activities for staff to foster understanding and inform strategies for children and young people to 
access the curriculum.   

A recent Service Level Agreement with Sign Health affords children and young people with 
additional support from mental health professionals who use British Sign Language as a first 
language.  Pupils can access drop-in sessions and access group sessions arranged at specific 
times of the year for example, before examinations.   

Staff are able to access support and guidance through the school nurse who can sign post free 
counselling and assist with self referrals.  The Health Centre has a dedicated quiet room which is 
specifically for staff to take a break away from the main school buildings.  The school has exploited 
opportunities to reinforce the need for all staff to have a healthy work life balance in the recent re-
structure.  All role specifications emphasise the need to ensure the work life balance of staff 
through working arrangements and legitimate expectations of a person’s role.  This emphasis is 
given teeth though a comprehensive competency framework for all people with people 
management responsibilities taken from the CIPD and HSE joint framework for preventing stress in 
the workplace through best practice in management behaviours.  

In response to challenging behaviours the School has dedicated additional resources to a whole 
school approach to positive behaviour management.  Due to the nature and languages of children 
and young people the resources were focused upon in house expertise and include: 

• Training for three in-house instructors of PROACT-SCIPr-UK® (Positive Range of 
Options to Avoid Crisis and to use Therapies - Strategies for Crisis Intervention and 
Prevention).  This includes instruction in generic strategies and also pupil specific 
strategies for identified children and young people.  The instructor team includes both 
first language English and first language British Sign Language tutors; 

• Resources made available for positive behaviour support assistants to work in close 
liaison with the instructors to effect long term positive behaviour change. 

 Individual Behaviour Plans for identified children in School and Residence are in place, in addition 
all children and young people have in residence have Personal Emergency Evacuation Plans. 

 Continuing professional development activities are increasingly aimed towards promoting 
understanding of children and young people with special educational needs and complex special 
educational needs.   

Sample of CPD Activities 

Whole School  
Working with Children & Young People that Self Harm, (CAMHS) 15 April 2013; Medical 
Syndromes – What do they Mean? 03 September 2013; Family Therapy, (CAMHS) 02 September 
2014; Working with Children and Young People with Mental Health Illnesses, (CAMHS) October 
2014  
 
Individual /Group Training 
PROACT-SCIPr-UK® (Positive Range of Options to Avoid Crisis and to use Therapies - Strategies for 
Crisis Intervention and Prevention), Instructor, Foundation & Refresher.  Working with Children with 
Asthma, Dyscalculia, Dyspraxia, Autism.  Pediatric First Aid Training.  Pediatric Clinical Skills 
Competency – Tracheostomy Care.  Visual Phonics. 

  

http://www.proact-scipr-uk.com/
http://www.proact-scipr-uk.com/
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2.14 Case Study Post 16 Department 

The Post 16 Department 

Off campus at local sector colleges, young deaf learners follow a programme of their choice 
accessing the same opportunities and experiences available to all young people and 
supported by transition support communicators.  On campus, Teachers of the Deaf deliver 
key and basic skills, Specialist Speech and Language Therapists individualised live English 
programmes, dedicated Care staff promote Independent Living Skills, an Educational 
Audiologist is also at hand.   All with an eye to ensuring learners make a smooth transition, 
achieve their potential and leave with the skills, confidence and know-how to fully participate 
in life beyond School. 

 

  

2.15 Case Study | Pupil B 

Pupil B entered the school initially on a part time placement until year 7 when she became full 
time. At 7 days old she was diagnosed with congenital Cytomegalovirus (CMV) then 
diagnosed profoundly deaf at 2 months old. 

Pupil B was initially implanted with a cochlear implant however due to medical reasons, 
needed explanation and then re-implantation with bilateral cochlear implants at 12 years of 
age. During this time Pupil B was supported by a range of in in house professionals, teachers, 
support staff, audiologist and speech and language therapists and social care staff working 
together to implement  appropriate strategies to cope emotionally and educationally through 
the period of rehabilitation following surgery.  In particular, Speech and Language therapy 
sessions enabled closed monitoring post bilateral implantation to ensure the functional 
capabilities and progression made using her new audition was maximised. 

There are many issues related to CMV, one of which being challenging behaviour.  Pupil B 
presents with frequent mood swings, verbal and physical aggression towards staff and family 
and unpredictable behaviour patterns. For this reason, she has a behaviour management 
plan which enables the staff to follow strategies which have proved effective in minimising 
aggressive outbursts.  In relation to this, a risk assessment was devised to help predict and 
reduce situations which are potential high risk hot spots. 

Pupil B has an individual timetable enabling her to build on her strengths and receive 
additional support in areas that are challenging.  1:1 support through Teachers and Transition 
Support Communicators enable access learning programmes of her choice with external 
providers alongside non-deaf learners.  Pupil B has input into her own transition plan to 
ensure she is able to express her thoughts and feelings on her needs. This also enables an 
appropriate level of support to be identified and maintained at the main transition times. 

Close home school links are established to ensure consistency of boundaries and high 
expectations in school and at home to limit confusion which is a potential trigger for 
challenging behaviour.  Working in partnership with the School CAMHS support is in place for 
Pupil B, staff and family.  This has led to recommendations to access a social peer group to 
foster emotional wellbeing, independence skills and foster appropriate social skills with peers 
(which was identified as a challenge) and a part time residential placement is ongoing, 
together with access to wider curricula for example work experience and Duke of Edinburgh 
at Year 10 and 11. 

2.16 Using existing information, an audit of the School’s councils revealed 100% of pupils on the 
council had disabilities and 62 % had special educational needs in addition to their deafness.  
School councils made up of a sample representative, as far as possible, of the population of 
children and young people.  This ensures, as far as possible, that children and young people 
can participate, make decisions, formulate requests and argue for their preferences.  In 
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addition, a buddy system together with representatives from each year group act as 
advocates for other children and young people. 

2.17 All children and young people have an annual review of their placement.  This involves a 
range of professionals and stakeholders for example, placing authorities, social workers, 
educational psychologists, parents, carers and pupils themselves.  Reviews provide ideal 
forums to include the preferences of children and young people and their parents and carers 
to express preferences which can often be formalised into reports and records of the review.  
In addition, the views and preferences of children and young people are expressly sought 
before reviews in a booklet called, ‘My School and Me’.   

2.2 Improving the physical environment of the school for the purpose of increasing the 
extent to which disabled pupils are able to take advantage of education and benefits, 
facilities or services provided or offered by the school; 

2.21 The campus and buildings in general: 

 Yellow lines around the campus and houses help pupils with visual difficulties including 
ushers 

 Following the involvement of SENSE, contrasting decorating schemes  make the School 
premises friendly to pupils with visual impairments 

 Adaptations to pupil houses enable disabled learners easy access to communal areas 
and bathing facilities for example, downstairs bedrooms with adjacent bathroom facilities 
and widened doorways, ramps and level pathways to exits and entrances to houses, 
personal alarms to allow for dignity and independence  

 Campus lighting improves the environment for British Sign Language users and those 
learners with visual impairments 

 Even pathways enable learners using wheelchairs and walking frames to safely move 
around all areas of the campus 

  

 The following two case studies evidence direct impact on school performance the 
mandatory  Teacher of the Deaf (MA)  qualification. 

2.23 Case Study - Mandatory Teacher of the Deaf (MA)   

A rolling programme of Teacher of the Deaf Training is in place with the option for extended study 
leading to an MA/MSc.   
 
Trial  of FM hearing aids to Main Research Questions: 
1). Will the use of FM improve speech perception? 
2). Will the use of FM improve performance in Maths, ICT and English? 
3). Will the use of FM have a positive impact on behaviour? 
Sub Questions  
1). What are the pupils’ experience and attitudes towards using FM? 
2). Does the use of FM change pupils’ attitudes towards hearing aids/cochlear implants?  
3). Would the pupils want to continue using FM if given the chance? 
4). Are the pupils able to manage the equipment independently? 
Results 
 Not all pupils made progress in all aspects of the tests 
 BUT all pupils made progress in some aspects of the tests 
 Most pupils liked using the RA and said they wanted to keep them 
 Impact on behaviour – Pupil E displayed worse behaviour but her behaviour didn’t improve 

when the RA taken back 
 General attitude towards speech production and discrimination improved 
 More intuitive listeners are developed 
 Gathered a lot of interest from staff and parents 
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2.24 Literacy Strategy – Sentence Shaping & Workshops 

Our Deputy Headteacher for Achievement has created a new Literacy Strategy called 
'Sentence Shapes'.  There has been a trial with specific groups across the school from 
September to December 2015. The feedback was extremely positive so it is now being rolled 
out across the school in Primary, Secondary and Post 16.  All resources for this can be 
obtained from Reception or via your child’s English or class teacher.  In addition, following 
requests from parents and carers, we have set up some workshops and they will start in April. 
  

 How to write sentences with your children and how to help children change sentences 
from BSL order to English using RSDD’s Shape Coding system. 

 Drop in Literacy Session. 
 Parent Reading workshops – come and read in school with your child and teachers – 

support on strategies and resources available. 
 How to improve your child’s handwriting and motor skills 
 Drop in Literacy Session. 
 Parent Reading workshops – come and read in school with your child and teachers – 

support on strategies and resources available. 
 How to improve your child’s vocabulary in both BSL and English. 
 Drop in literacy sessions. 
 Parent Reading workshops – come and read in school with your child and teachers – 

support on strategies and resources available. 
 Strategies to help create and teach new BSL signs for English words that have more than 

one sign or don’t have a sign at all. 
 How to teach your child the difference between past, present and future tense. 
 How to make vocabulary meaningful for your child. 
 Bring in your child’s favourite books for a workshop in creating signs, resources and 

activities to do in the home 
  

2.25 Case Study | Pupil B  

 Pupil B entered the school at the start of year 7 having previously attended a primary school 
for the deaf. She has a Cochlear Implant Processor which enables her to access mild levels 
of sound across all the frequencies. However, she is a very inconsistent wearer so benefits 
from the input from the Teachers of the Deaf, Audiology and Speech and Language Therapy 
to encourage her to make more functional use of her processor.  
 
She has ataxia which affects her movement, balance and speech. Careful monitoring of pupil 
B includes educating her about the importance of choosing the right food means she is able 
to socialise with peers and maintain her independence whilst eating in a safe way. 
 
Her fine motor control difficulties mean she often finds classroom activities quite challenging. 
Therefore, she participates in a weekly Hand Olympics programme which focuses on 
strengthening core hand skills to maximise fine motor skills. Pupil A also relies on the support 
provided by the teachers and educations assistants in the lessons delivered in both British 
Sign Language and English to reinforce learning. This helps to her to both engage and 
maintain focus during the explanations of the tasks and reinforce what is required to complete 
the work set.  Pupil B participates in the enrichment programme which supports pupils with 
homework tasks and enables an individual programme of need to be targeted e.g. additional 
maths, speech and language. 

Pupil B is the only deaf member of her family and relies very heavily on signed 
communication. Therefore, staying in residence through the week and returning home at 
weekends enables her to both build peer relationships and develop self-esteem and a strong 
deaf identity while also keeping the bond with her parents and siblings. Residence provides 
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the optimum environment which is fundamental in developing social skills, independence 
skills and the confidence and ability to communicate in a hearing world. 

  

2.26 Case Study | Pupil C 

  
Pupil C was identified with moderate hearing with good potential for use of voice and residual 
hearing. Her home language is British Sign Language.  Supplementary individualised 
lipreading and speech development resources were incorporated into her timetable to 
maximise speech and listening skills and reinforced by exposure to a hearing peer group one 
afternoon per week through partnership working with a local nursery to foster communication 
skills and confidence in a hearing environment. 

 
2.27 Case Study | Pupil D 

  

Pupil D is a deaf child with cerebral palsy which affected his engagement in teaching and 
learning. He would become very tired in the afternoon and physically drained by trying to 
complete everyday activities. An individual timetable was devised for the pupil in the 
afternoon to allow relaxation time. Additional equipment was purchased to support his fine 
and gross motor skills, eg. Adapted Keyboards, adapted computer mouse devices, cutlery 
and plates. He would use a specific chair in the classroom and a different chair in the 
dining hall. Additional support was provided on an individual basis using ‘Hand Olympic’ 
activities to further develop his fine motor skills.   

 
2.28 Other physical aids which enhance information provided to children and young people 

ensure they can participate on a par with non-disabled children and young people include: 

• Provision of an in-house Educational Audiologist and Audiology Assistant to devise, in 
collaboration with the Highly Specialised Speech and Language Therapist, 
communication profiles together with individual support for teachers and education 
assistants and care staff in using aids to hearing 

• Training from the cochlear implant team in working with learners with cochlear implants 
• Deaf/hearing balance in classroom and residential settings 
• Provision of positive first language British Sign Language Users and staff with cochlear 

implants to learners identified in recruitment, selection and assessment 
• School timetable (break times and class changeovers) visual alarm and frequency to 

enable non-profoundly deaf learners to respond  
• Visual fire alarms, door and telephone alerters, vibrating pillows upon request 
• Provision of mobile telephones (for SMS) and faxes in residential houses and 

throughout the School (Communal areas used by students) 

 
3. With regard to the Special Educational Needs Regulations 2014 The School is 
committed to providing information about: 
3.1 The arrangements for the admission of disabled persons as pupils at the school; 

Please see our Admissions Policy 

3.2 The steps taken to prevent disabled pupils from being treated less favourably than 
other pupils: 
In addition to the measures outlined above, the School: 

 Rigorously manages the performance of all teachers through learning walks, 
performance appraisal meetings and documentation to reflect the new Teachers’ 
Standards which includes a focus on adapting teaching to respond to the strengths of 
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all pupils,  
 ‘have a clear understanding of the needs of all pupils, including those with special 

educational needs; those of high ability; those with English as an additional language; 
those with disabilities; and be able to use and evaluate distinctive teaching approaches 
to engage and support them’2 

 Following an audit of the home languages and communication profiles of learners, 
individual communication profiles are in place.  All children and young people have 
access to Speech and Language Therapy.  Young People in Post 16 self-elect to use 
this provision. 

  

3.3 The facilities provided to assist access to the school by disabled pupils 

In addition to the measures outlined above the School: 

3.31 Resources invested in renovations to adapt existing building to enable better access for 
disabled pupils for example, Morris and Friargate Houses include downstairs private 
washing and bathing facilities, residences located in the middle of campus to enable quick 
access to the School. 

3.32 Negotiates dual placements and packages to meet the needs of disabled pupils for 
example, for children and young people who wish to study topics or curricula the School is 
unable to provide such as Line Angling, Small Animal Care.  For a small number of 
children and young people this includes partnerships with other education providers that 
specialise in working with children and young people with social and emotional needs. 

  

3.4 The plan prepared by the governing body or proprietor under paragraph 3 of 
Schedule 10 to the Equality Act 2010 (accessibility plan). 

This document incorporates the School’s accessibility plan.  Our equality objectives follow.  

 
4. Equality Objectives 
 
4.1 With regard the Equality Act 2010 Code of Practice for Services, public functions and 
associations to meet and exceed the duty to make reasonable adjustments for disabled 
people 
 
In particular, to continue to consider that: 
 

Disabled people are a diverse group with different requirements – for 
example, visually impaired people who use guide dogs will be prevented from using services 
with a ‘no dogs’ policy, whereas visually impaired people who use white canes will not be 
affected by this policy. The duty will still be owed to members of both groups.3 
 
Once a service provider has become aware of the requirements of a particular disabled person 
who uses or seeks to use its services, it might then be reasonable for the service provider to 
take a particular step to meet these requirements. This is especially so where a disabled 

                                                 
2
 Standard 5, Teachers Standards 2012 [available at 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/301107/Teachers__Standards.p
df 
3
 Equality Act 2010 Statutory Code of Practice Services, functions and associations, Available at: 

https://www.equalityhumanrights.com/en/publication-download/services-public-functions-and-associations-
statutory-code-practice pp 95 - 96 [Accessed 03 May 2016] 

https://www.equalityhumanrights.com/en/publication-download/services-public-functions-and-associations-statutory-code-practice
https://www.equalityhumanrights.com/en/publication-download/services-public-functions-and-associations-statutory-code-practice
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person has pointed out the difficulty that they face in accessing services, or has suggested a 
reasonable solution to that difficulty.4 
 
The duty to make reasonable adjustments is a continuing duty. Service 
providers should keep the duty and the ways they are meeting the duty under regular review in 
light of their experience with disabled people wishing to access their services. In this respect it 
is an evolving duty, and not something that needs simply to be considered once only, and then 
forgotten. What was originally a reasonable step to take might no longer be sufficient, and the 
provision of further or different adjustments might then have to be considered.5 
 

Action 
To forge partnerships with the population of parents and carers that access the school to 
demonstrate meeting and wherever possible exceeding the points from the code of practice. 
 
Success criteria 
Diversity within the population of parents and carers, including those sharing the same aspect and 
type of protected characteristic is recognised and accommodated. 
 
Evidence 
Following a parents’ update meeting [xxdatexx] the School facilitated access for first language 
British Sign Language users by booking a British Sign Language/English Interpreter.  Some first 
language BSL using parents requested better adjustments namely notes in plain simplified English 
and a BSL translation of the notes.  This was completed in Autumn term 2015. 
 
Stricter site security and safeguarding concerns resulted in a controlled access system.  Whilst 

some legitimate visitors to the campus were aware access had been granted others were not due 
to the voice medium used.  Following this the school installed a visual “traffic light” system 
to alert Deaf users access was granted.  Further comments resulted in plans for a two-way 
visual medium to allow real time conversations between visitors and reception. 
 
Review Date  June 2016 
 
2.  To comply with SENDA legislation (as amended) to convert all SEN statements for all 
children at the School to comprehensive Education and Health Care Plans. 
 
Action 
To utilise current expertise, allocate resources and investigate new allowances for temporary/fixed 
term TLR payments within the School Teachers Pay and Conditions Document 
 
Success Criteria 
Comprehensive long term planning to convert all ECHPs is in place and involves a range of 
professionals to ensure a comprehensive plan is in place for all children and young people.  Local 
Authorities and wider stakeholders participate in the conversions and they are fit for purpose. 
 
Evidence 
 
A complex SENCO qualified Teacher of the Deaf has ring-fenced time and a TLR 1 “project work” 
allowance to lead the conversions.  There is a long term timetable established to ensure SEN to 
ECHP conversions take place for all pupils.  Utilising traditional SEN annual review meetings a 
number of professionals have attended conversion meetings and contributed to the plan. 

                                                 

4
 Ibid above 

5
 Ibid above 
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Case Study 
 
Child S has complex special educational needs and is from a deprived socio-economic background, 
presents with mental health difficulties frequently dis-engaging with teaching due to social and 
emotional barriers.  Child S is also a Child in Need. 
 
An annual review meeting was assigned to an EHCP conversion.  Social Care, assigned CAMHS 
worker, Complex SENCO, Teacher of the Deaf and Local Authority representatives attended the 
meeting and a proposed EHCP circulated. 

 
Review date: June 2016 
 
3. To ensure the language preferences and variety of language and communication children 
and young people experience at home and at school are valued and where appropriate 
incorporated into approaches to care and teaching and learning 
 
Action 
To initiate an expert interdisciplinary working group to audit, collate and analyse the communication 
and language experiences of the population of children and young people at the School.  From this 
group, to draw up a communication policy which meets the needs of all children and young people, 
to embed this policy into everyday practice at the School. 
 
Success Criteria  
Appropriate expertise is sourced and adequate resource afforded the group.  A communication 
policy is agreed, all staff understand the policy and observations confirm it is embedded in everyday 
practice. 
 
Evidence 
Working group established in Summer term.  Professionals include Highly Specialist Primary and 
Secondary Speech and Language Therapists, Teachers of the Deaf, Literacy Lead, Deputy Head 
Achievement and Audiologist.  
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5. Archived Equality Objectives 2012 – 2015 

Equality Objectives 

 

1. The audit of communication capabilities revealed a growing population of children and young 
people with an English as an Additional Language (EAL) home background.  The audit of Parents 
and Carers accessing British Sign Language courses from this EAL group was disproportionately 
low.  
 

 
 

 

 

 

 

 

 

Action 

Forge partnerships and secure funding for parents, friends, carers and family members of children 
and young people at the School with an (EAL) home background. 

Success Criteria 

Successful participation in accredited and non-accredited British Sign Language courses enhancing 
home school communication and access for children and young people to British Sign Language in 
their home environment. 

People Action 

Human Resources Committee including the Principal 

Proposed evidence and timescale: Courses start January 2015; successful partner/funding stream 
identified by October 2014; formal and anecdotal learner feedback and feedback from parent’s 
evening and home school liaison documents demonstrates a richer communication capability of 
children and parents with an EAL background. 

Review date  September 2015 

2. To establish extended provision for children and young people from disadvantaged socio 
economic backgrounds and those who would benefit from a social peer group through part time 
residential placements. 

Action 

To work in collaboration with a range of stakeholders including, but not limited to, CAMHS, Social 
Services, parents and carers to provide care for children in crisis   

Success Criteria  

Weekday, weekend and non term time care is available to children and young people who would 
otherwise be disadvantaged by the lack of social care available to deaf children in the wider 
community 

People Action 

All departments including ancillary staff to participate in offering an extended provision and providing 
excellent care for children and young people.   

 

Home Language Background 

RSDD pupils 

N = 128 

1 Unknown/ pre classification (U/PC) <1% 

2 British Sign Language (BSL) 16% 

3 British Sign Language + Sign Supported English (BSL + SSE) 14% 

4 English + Sign Supported English (English + SSE) 49% 

5 English as an Additional Language (EAL) 20% 
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Review date   Evidenced and complete September 2014.  

 
3. Objective.  Given the number of learners who may, as all learners can, present with challenging 
and inappropriate behaviours the School is determined to ensure all children and young people have 
access to the services they need and benefit from strong partnership working. 

Action 

To continue to personalise individual pupil specific training and strategies in liason with CAMHS, 
Local Authorities, staff, children and young people and their families to ensure children and young 
people with special and complex special educational needs achieve their potential.  

Success Criteria 

Positive feedback from external inspection regimes, performance appraisal monitoring, pupil 
progress data and recipients of CAMHS and PROACT-SCIPr-UK® (Positive Range of Options to 
Avoid Crisis and to use Therapies - Strategies for Crisis Intervention and Prevention) training. 

People Action 

Human Resources Manager, Principal, SLT, CAMHS, all staff and all children and young people 
participate in a whole school approach to behaviour management, forge partnership agreements 
with CAMHS for CPD activities, allocate resources (time and money) to focus on the social, 
emotional and academic progress of children and young people. 

Review date   December 2014.  Complete and evidenced. 

The school is adept at devising individualised programmes for pupils including those who arrive very 
late, those who are more able and those who have more complex needs. They make excellent use 
of partner schools, colleges and organisations to do this so that pupils attain a wide range of 
different qualifications from Entry Level to GCSE Advanced level qualifications and all sixth formers 
proceed to higher or further education. 

 
Pupils who are eligible for free school meals and those who are vulnerable also achieve well from 
their starting points. Cohorts are so small that ‘gaps’ between these pupils and others vary from year 
to year. However, the school checks on each group in detail, including those with more complex 
needs such as autistic spectrum disorders, and is swift to put interventions in place and monitor 
them should any appear to be disadvantaged. 
 
Strong partnerships with the Children and Adolescent Mental Health Services are valued by pupils, 
parents and carers, and support their emotional well-being at home and at school well. 

 
 

http://www.proact-scipr-uk.com/
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Outreach Projects 
 

 
 

 

 

 

 
 


